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RESUMO

Esta pesquisa investiga o ensino de producao de texto em cursos pré-vestibulares noturnos de
trés unidades particulares de ensino do Recife. O objetivo geral ¢ confrontar o ensino de
redagdo com a heterogeneidade dos sujeitos que procuram esses cursos. Os especificos sdo,
primeiro, comparar o ensino nas trés unidades e, segundo, observar se tal ensino favorece a
que os sujeitos possam produzir textos competitivos, nos quais também se apresentem como
autores de sua producdo (PILAR, 2005, POSSENTI, 1999; BRONCKART, 1999). Trata-se de
uma pesquisa de campo e documental. Das unidades de ensino, recolhemos dois tipos de
documentos: as fichas de matricula dos sujeitos e as fichas de aula, sobre os quais sera
desenvolvida nossa andlise. Das fichas de matricula, colhemos tracos possiveis do perfil
socioecondmico dos sujeitos, a fim de observar se o ensino de redacdo poderia reconhecer a
heterogeneidade de perfis que chegam a sala de aula. Das fichas de aula, buscamos observar
se o0 método de ensino ali representado pelos contetidos e encaminhamentos poderia subsidiar
o aluno na produgdo de um texto compativel com as expectativas das comissdes de vestibular
e se possibilitariam que os sujeitos se inscrevessem como autores de seus textos no sentido do
que defende Pilar (2005), por exemplo. Os resultados apontam para problemas estruturais
(administrativos, recursos humanos, metodologicos, recursos didaticos) como empecilhos
para a atencdo a heterogeneidade. Em func@o disso, ndo se promove produgdo de texto, nem
um ensino efetivo, processual e progressivo, que atenda aos diferentes perfis de sujeitos.
Como fatores positivos, observamos que as atividades focam o texto como ponto de partida e
as intervengdes meramente metalingiiistica tém perdido espago na sala de aula. Além disso,
véem-se, embora de maneira incipiente, atividades em que se escolarizaram contribuigcdes
cientificas importantes no que tange ao ensino da producao textual. Em resumo, constata-se
que o ensino de produgdo textual em pré-vestibulares exige, primeiro, uma mudanga na forma
de conceber seu publico alvo e, depois, uma urgente absorcao do que a Ciéncia tem produzido
a respeito de se atingir as individualidades. Acreditamos que, dotando os sujeitos do dominio
do discurso escrito argumentativo, abem-se mais chances para a sua ascensao e a sua incluso
no acervo cultural herdado e no sistema de atividades cada vez mais permeado e organizado
por géneros de textos escritos e orais (BAZERMAN, 2005; GNERRE, 1998; OLSON, 1997).

Palavras-chave: redagdo de vestibular — sujeitos — pré-vestibular noturno — género textual —

ensino.



ABSTRACT

This study looks into the teaching of text production in evening courses which aim to prepare
students for the university entrance exams (known as “vestibular’’), and which are offered by
three private teaching institutions in Recife. Its main objective is to contrast the teaching of
essay writing with the heterogeneity of the subjects who enroll for such courses. Specific
objectives involve, first and foremost, comparing the quality of teaching in the three
institutions and, secondly, to investigate the extent to which such teaching enables these
subjects to produce competitive texts in which they also present themselves as the authors of
their own production (PILAR, 2005, POSSENTI, 1999; BRONCKART, 1999). This is a field
and documental study. We have collected two types of documents from the teaching
institutions: The enrolment forms and the lesson notes. The data extracted from such
documents is the basis of our analysis. From the enrolment forms we have collected possible
traits from the subjects’ social-economical profile. Our aim here was to investigate how far
the teaching of essay writing could cater for the heterogeneity of profiles in these classrooms.
We also aimed to investigate, from the lesson notes, whether the teaching methods implied in
the contents of such notes would actually provide the subjects with the right tools for text
production. More specifically the production of a text which meets the standard required by
the university entrance exams (vestibular) examining board, and which enables subjects to
present themselves as the authors of their own production as stated by Pilar (2005), for
instance. Results point to structural problems (administrative ones, human resources,
methodological and didactic resources) which affect attention to heterogeneity. Consequently,
no text productions is promoted, nor is teaching effective, process-oriented, progressive, and
catering to the different subjects’ needs. On the positive side, we notice that the activities
focus on the text as a starting point and merely metalinguistic interventions have had little
room in the classroom. What is more, we could also see, albeit discretely, activities in which
important scientific contributions relating to the teaching of text production are embedded. In
sum, we can conclude that the teaching of text production in preparation courses for the
university entrance exams requires, in the first place, a change in the way these courses
address their target audience, and, secondly, an urgent insertion of what Science has produced
in the area of meeting individual needs. We believe that, by providing subjects with the ability
to produce discursive texts, there will be more chances of ascension and inclusion of these
subjects in the cultural heritage, and in a system that is more and more surrounded and
organized by genres of written and oral texts (BAZERMAN, 2005; GNERRE, 1998; OLSON,
1997).

Key words: University entrance exams essay — subjects — evening preparation courses for the
university entrance exams — text genre — teaching
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